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Rooted in the compassionate example of Christ, who “had compassion on them and began
to teach” (Mark 6:34), our approach to Relationships, Sex and Health Education reflects the
Salesian ethos of accompanying young people with care and integrity. Recognising that
“young people are at the age when they must make basic life-choices which affect the
future of society and of the Church” (Salesian Constitutions No. 26), we aim to provide a
formation that supports their growth in both faith and moral responsibility. Inspired by Don
Bosco’s vision that “being good Christians and honest citizens is how, | believe, we are one
with God,” our RSHE program seeks to nurture the holistic development of each student,
helping them to live lives rooted in respect, love, and responsibility.

SCHOOL MISSION STATEMENT

Thornleigh Salesian College is a community rooted in faith in Jesus, where all are valued,
loved and cherished; encouraging students to aspire for academic excellence, in an
atmosphere of compassion and forgiveness, seeking to reach out in service and gratitude.

In this policy the Governors and teachers, in partnership with students and their parents, set
out their intentions about relationships, sex and education (RSHE). We have created our
rationale to deliver relationships, sex and health education in school.
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SECTION 1 - INTRODUCTION
1. Introduction
1.1 Under the Relationships Education, RSE, and Health Education (England) Regulations

2019, made under sections 34 and 35 of the Children and Social Work Act 2017, schools are
required to teach:

4 relationships education (all primary aged students)
4 relationships and sex education (RSE) (all secondary aged students)
° health education (all students in state-funded schools only)

1.2 At Thornleigh Salesian College, as a Catholic and a Salesian school, we are guided by the
Catholic Education Service who state that Catholic schools are required to deliver
Relationship and Sex Education (RSE) in accordance with the teachings of the Church. We
take this approach in conjunction with the guidance issued by the DfE.

2. Rationale
‘l have come that you might have life and have it to the full.” (John.10.10)

RSHE within a Salesian Ethos
RUAH/Growing together, rooted in faith.

2.1 We are involved in relationships and sex education precisely because of our Christian
beliefs about God and about the human person. The belief in the unique dignity of the
human person made in the image and likeness of God underpins the approach to all
education in a Catholic school. Our approach to RSHE therefore is rooted in the Catholic
Church’s teaching of the human person and presented in a positive framework of Christian
ideals.

2.2 At the heart of the Christian life is the Trinity; Father, Son and Spirit in communion,
united in loving relationship and embracing all people and all creation. As a consequence of
the Christian belief that we are made in the image and likeness of God, gender and sexuality
are seen as God'’s gift, reflect God’s beauty, and share in the divine creativity. RSHE,
therefore, will be placed firmly within the context of relationship as it is there that sexuality
grows and develops.

2.3 Following the guidance of the Bishops of England and Wales and as advocated by the
DfE (and the Welsh Assembly Government) RSHE will be firmly embedded in the PSHE
framework as it is concerned with nurturing human wholeness and integral to the physical,
spiritual, emotional, moral, social and intellectual development of students. It is centred on
Christ’s vision of being human as good news and will be positive and prudent, showing the
potential for development, while enabling the dangers and risks involved to be understood
and appreciated.

2.4 All RSHE will be in accordance with the Church’s moral teaching. It will emphasise the
central importance of marriage and the family whilst acknowledging that all students have a

4



fundamental right to have their life respected whatever household they come from. It will
also prepare students for life in modern Britain.

2.5 Our RSHE programme enshrines the Catholic values relating to the importance of stable
relationships, marriage and family life. It also promotes those virtues which are essential in
responding to God’s call to love others with a proper respect for their dignity and the dignity
of the human body. The following virtues will be explicitly explored and promoted:
faithfulness, fruitfulness, chastity, integrity, prudence, mercy and compassion.

2.6 We will endeavour to raise students’ self-esteem, help them to grow in knowledge and
understanding, recognise the value of all persons and develop caring and sensitive attitudes.
It is in this context that we commit ourselves in partnership with parents and carers, to
provide children and young people with a ‘positive and prudent sexual education’
(Gravissimum Educationis) which is compatible with their physical, cognitive, psychological,
and spiritual maturity, and rooted in a Catholic vision of education and the human person.

By the end of KS4, we aim:

to develop the following attitudes and virtues:

1. reverence for the gift of human sexuality and fertility;

2. respect for the dignity of every human being —in their own person and in the person
of others;

3. joy in the goodness of the created world and their own bodily natures;

4, responsibility for their own actions and a recognition of the impact of these on
others;

5. recognising and valuing their own sexual identity and that of others;

6 celebrating the gift of life-long, self-giving love;

7. recognising the importance of marriage and family life;

8 fidelity in relationships.

to develop the following personal and social skills:

1. making sound judgements and good choices which have integrity, and which are
respectful of the individual’s commitments;

2. loving and being loved, and the ability to form friendships and loving, stable
relationships free from exploitation, abuse and bullying;

3. managing emotions within relationships, and when relationships break down, with
confidence, sensitivity and dignity;

4, managing conflict positively, recognising the value of difference;

5. cultivating humility, mercy and compassion, learning to forgive and be forgiven;

6. developing self-esteem and confidence, demonstrating self-respect and empathy for
others;

7. building resilience and the ability to resist unwanted pressures, recognising the

influence and impact of the media, internet and peer groups and so developing the ability to
assess pressures and respond appropriately;

8. being patient, delaying gratification and learning how to recognise the appropriate
stages in the development of relationships, and how to love chastely;
9. assessing risks and managing behaviours in order to minimise the risk to health and

personal integrity.



to know and understand:

1 the Church’s teaching on relationships and the nature and meaning of sexual love;
2 the Church’s teaching on marriage and the importance of marriage and family life;
3. the centrality and importance of virtue in guiding human living and loving;

4 the physical and psychological changes that accompany puberty;

5. the facts about human reproduction, how love is expressed sexually and how sexual
love plays an essential and sacred role in procreation;

6. how to manage fertility in a way which is compatible with their stage of life, their
own values and commitments, including an understanding of the difference between
natural family planning and artificial contraception;

7. how to keep themselves safe from sexually transmitted infections and how to avoid
unintended pregnancy, including where to go for advice.

3. Definitions - Relationships and Sex Education

3.1 As a Catholic school, we are guided by the DfE and CES. DfE guidance describes
Relationships and Sex Education as follows:!

‘In Secondary schools RSE should “give young people the information they need to help
them develop healthy, nurturing relationships of all kinds, not just intimate relationships. It
should enable them to know what a healthy relationship looks like and what makes a good
friend, a good colleague and a successful marriage or other type of committed relationship.
It should also cover contraception, developing intimate relationships and resisting pressure
to have sex (and not applying pressure).”

3.2 In this we are guided by the Catholic Education Service, using their definition:?

‘It is about the development of the pupil’s knowledge and understanding of her or him as a
sexual being, about what it means to be fully human, called to live in right relationships with
self and others and being enabled to make moral decisions in conscience.’

4, Parents And Carers — including the right to be excused from Sex education

4.1 ‘The role of parents in the development of their children’s understanding about
relationships is vital. Parents are the first teachers of their children. They have the most
significant influence in enabling their children to grow and mature and to form healthy
relationships’.3

4.2 ‘We recognise that parents (and other carers who stand in their place) are the primary
educators of their children. As a Catholic school, we provide the principal means by which
the Church assists parents and carers in educating their children.’*

1 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pg25

2 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pgl

3 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pg17

4 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pg5



4.3 Therefore, we will work closely with parents/carers when planning and delivering our
RSE programme and we will support parents and carers by sharing and providing materials
where necessary.

4.4 Parents have the right to request that their child be withdrawn from some or all of sex
education delivered as part of statutory RSE. Before granting any such request a discussion
will take place with parents and, as appropriate, with the child to ensure that their wishes
are understood and to clarify the nature and purpose of the curriculum. A record of this will
be kept. This discussion is likely to include informing the parents/carers of the benefits of
receiving this important education and any detrimental effects that withdrawal might have
on the child. This could include any social and emotional effects of being excluded, as well as
the likelihood of the child hearing their peers’ version of what was said in the classes, rather
than what was directly said by the teacher (although the detrimental effects may be
mitigated if the parents propose to deliver sex education to their child at home instead).

4.5 Once those discussions have taken place, except in exceptional circumstances, the
school should respect the parents’ request to withdraw the child, up to and until three
terms before the child turns 16. After that point, if the child wishes to receive sex education
rather than be withdrawn, the school should make arrangements to provide the child with
sex education during one of those terms.

4.6 This process is the same for students with SEND. However there may be exceptional
circumstances where a pupil’s specific needs arising from their SEND are taken into account
when making this decision.

4.7 The programme that we follow for Relationships and Sex Education at Thornleigh
Salesian College is Life to the Full. As Life to the Full is a holistic programme of study about
human sexuality delivered through the prism of Catholic teaching, the ‘relationships’, ‘sex’
and ‘health’ aspects of the programme are intertwined; in other words, the programme
does not make a distinction between which aspects are ‘relationship’, ‘sex’ and ‘health’
education. Therefore, there are no sessions where ‘sex’ education is taught in isolation of
‘relationship’ or ‘health’ education.

4.8 There is no right to withdraw from Relationships Education or from Health Education.®
4.9 Parents are informed in advance of units that include sex education. Curriculum
overviews and resources are available on request. Where concerns are raised, leaders meet
with parents to provide clarification and reassurance.

5. Consultation

5.1 Parents and carers will be consulted in developing and reviewing our policy and they will
be able to view the resources we use.

5 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pgs17-18
6 |ife to the Full Right to Withdrawal Updated 29 August 2023



5.2 We will also consult with teachers and students to ensure the policy reflects their views.
We feel that listening and responding to the views of young people will strengthen the
policy, ensuring that it meets their needs.

5.3 Our aim is that, at the end of the consultation process, stakeholders will have full
confidence in our RSHE programmes to meet their child’s needs.

6. A balanced curriculum

The school delivers all statutory content outlined in the DfE Relationships, Sex and Health
Education guidance (2019). Where additional content is delivered through our Catholic
ethos, this is clearly identified and does not replace statutory requirements.

6.1 Whilst promoting Catholic values and virtues and teaching in accordance with Church
teaching, we will ensure that students are offered a balanced programme by providing an
RSHE programme that offers a range of viewpoints on issues.

6.2 Students will also receive clear scientific information as well as covering the aspects of
the law pertaining to RSE. See Section 8.6 of this policy.

6.3 Knowing about facts and enabling young people to explore differing viewpoints is not
the same as promoting behaviour and is not incompatible with our school’s promotion of
Catholic teaching. We will ensure that students have access to the learning they need to
stay safe, healthy and understand their rights as individuals.

7. Controversial or sensitive issues; managing difficult questions; safeguarding

7.1 There will always be sensitive or controversial issues in the field of RSHE. These may be
matters of maturity, of personal involvement or experience of children, of disagreement
with the official teaching of the Church, of illegal activity or other doubtful, dubious or
harmful activity.

7.2 At Thornleigh Salesian College, we believe that children are best educated, protected
from harm and exploitation by discussing such issues openly within the context of the RSHE
programme. The use of ground rules, negotiated between teachers and students, will help
to create a supportive climate for discussion.

7.3 At Thornleigh Salesian College, we want to promote a healthy, positive atmosphere in
which RSHE can take place. We will ensure that students can ask questions freely, be
confident that their questions will be answered, and be sure that they will be free from
bullying or harassment from other children and young people. We recognise that some
guestions may raise issues which it would not be appropriate for teachers to answer during
ordinary class time, e.g., where a child or young person’s questions hints at abuse, is
deliberately tendentious or is of a personal nature. If this happens, adults will tell the
pupil/students at the time that they will speak to them after the lesson. A record of the
discussion will be made and parents/carers made aware if necessary.



7.4 We recognise that students will also need to feel safe and secure in the environment in
which RSHE takes place. Effective RSHE will provide opportunities for discussion of what is
and is not appropriate in relationships. Such discussion may well lead to disclosure of a
safeguarding issue. Teachers will be aware of the needs of their students and not let any
fears and worries go unnoticed. Where a teacher suspects that a child or young person is a
victim of or is at risk of abuse they will follow the school’s safeguarding policy and
immediately inform the designated senior member of staff responsible.

7.5 All staff delivering RSHE are trained in managing disclosures. Pupils are reminded that
teachers cannot guarantee confidentiality if a safeguarding concern is raised. Any disclosure
will be recorded on CPOMS and passed immediately to the Designated Safeguarding Lead in
line with the school’s safeguarding procedures.



SECTION 2 — WHAT STUDENTS WILL LEARN
1. What students will learn - Relationships and Sex Education

DfE guidance ‘Relationships and sex education (RSE) and health education’ details the
requirements of Relationships and Education. Schools should continue to develop
knowledge on topics specified for primary as required (see Appendix 1). In Salford diocesan
primary schools sex education is guided by the Catholic Education Service model policy (see
Section 2.6 above). In addition, by the end of secondary school students should know:

8.1 Families

° that there are different types of committed, stable relationships.

° how these relationships might contribute to human happiness and their importance
for bringing up children.

° what marriage* is, including their legal status e.g. that marriage carries legal rights

and protections not available to couples who are cohabiting or who have married, for
example, in an unregistered religious ceremony.

° why marriage is an important relationship choice for many couples and why it must
be freely entered into.

° the characteristics and legal status of other types of long-term relationships.

° the roles and responsibilities of parents with respect to raising of children, including
the characteristics of successful parenting.

° how to: determine whether other children, adults or sources of information are

trustworthy: judge when a family, friend, intimate or other relationship is unsafe (and to
recognise this in others’ relationships); and, how to seek help or advice, including reporting
concerns about others, if needed.

8.2 Respectful relationships, including friendships

° the characteristics of positive and healthy friendships (in all contexts, including
online) including: trust, respect, honesty, kindness, generosity, boundaries, privacy, consent
and the management of conflict, reconciliation and ending relationships. This includes
different (non-sexual) types of relationship.

° practical steps they can take in a range of different contexts to improve or support
respectful relationships.
° how stereotypes, in particular stereotypes based on sex, gender, race, religion,

sexual orientation or disability, can cause damage (e.g. how they might normalise non-
consensual behaviour or encourage prejudice).

° that in school and in wider society they can expect to be treated with respect by
others, and that in turn they should show due respect to others, including people in
positions of authority and due tolerance of other people’s beliefs.

° about different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders to report bullying and how and where to get help.

* (Marriage in England and Wales is available to both opposite sex and same sex couples. The Marriage (Same Sex Couples) Act 2013
extended marriage to same sex couples in England and Wales. The ceremony through which a couple get married may be civil or religious)
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° that some types of behaviour within relationships are criminal, including violent
behaviour and coercive control.

° what constitutes sexual harassment and sexual violence and why these are always
unacceptable.
° the legal rights and responsibilities regarding equality (particularly with reference to

the protected characteristics as defined in the Equality Act 2010) and that everyone is
unique and equal.
8.3 Online and media

° their rights, responsibilities and opportunities online, including that the same
expectations of behaviour apply in all contexts, including online.
° about online risks, including that any material someone provides to another has the

potential to be shared online and the difficulty of removing potentially compromising
material placed online.

° not to provide material to others that they would not want shared further and not to
share personal material which is sent to them.

° what to do and where to get support to report material or manage issues online.

° the impact of viewing harmful content.

° that specifically sexually explicit material e.g. pornography presents a distorted

picture of sexual behaviours, can damage the way people see themselves in relation to
others and negatively affect how they behave towards sexual partners.

° that sharing and viewing indecent images of children (including those created by
children) is a criminal offence which carries severe penalties including jail.

° how information and data is generated, collected, shared and used online

8.4 Being safe

° the concepts of, and laws relating to, sexual consent, sexual exploitation, abuse,
grooming, coercion, harassment, rape, domestic abuse, forced marriage, honour-based
violence and FGM, and how these can affect current and future relationships.

° how people can actively communicate and recognise consent from others, including
sexual consent, and how and when consent can be withdrawn (in all contexts, including
online).

8.5 Intimate and sexual relationships, including sexual health

° how to recognise the characteristics and positive aspects of healthy one-to-one
intimate relationships, which include mutual respect, consent, loyalty, trust, shared
interests and outlook, sex and friendship.

° that all aspects of health can be affected by choices they make in sex and
relationships, positively or negatively, e.g. physical, emotional, mental, sexual and
reproductive health and wellbeing.

° the facts about reproductive health, including fertility, and the potential impact of
lifestyle on fertility for men and women and menopause.

° that there are a range of strategies for identifying and managing sexual pressure,
including understanding peer pressure, resisting pressure and not pressurising others.

° that they have a choice to delay sex or to enjoy intimacy without sex.

° the facts about the full range of contraceptive choices, efficacy and options
available.

° the facts around pregnancy including miscarriage.

° that there are choices in relation to pregnancy (with medically and legally accurate,

impartial information on all options, including keeping the baby, adoption, abortion and
where to get further help).
11



° how the different sexually transmitted infections (STls), including HIV/AIDs, are
transmitted, how risk can be reduced through safer sex (including through condom use) and
the importance of and facts about testing.

° about the prevalence of some STls, the impact they can have on those who contract
them and key facts about treatment.

° how the use of alcohol and drugs can lead to risky sexual behaviour.

° how to get further advice, including how and where to access confidential sexual and
reproductive health advice and treatment

8.6 The law

It is important to know what the law says about sex, relationships and young people, as well
as broader safeguarding issues. This includes a range of important facts and the rules
regarding sharing personal information, pictures, videos and other material using
technology. This will help young people to know what is right and wrong in law, but it can
also provide a good foundation of knowledge for deeper discussion about all types of
relationships. There are also many different legal provisions whose purpose is to protect
young people and which ensure young people take responsibility for their actions. Students
should be made aware of the relevant legal provisions when relevant topics are being
taught, including for example:

® marriage

e consent, including the age of consent

e violence against women and girls

¢ online behaviours including image and information sharing (including ‘sexting’, youth-
produced sexual imagery, nudes, etc.)

® pornography

* abortion

e sexuality

e gender identity

* substance misuse

e violence and exploitation by gangs

e extremism/radicalisation

e criminal exploitation (for example, through gang involvement or ‘county lines’ drugs
operations)

* hate crime

e female genital mutilation (FGM)

RSHE also supports the school’s Prevent duty by helping pupils to develop critical thinking
skills, challenge extremist narratives and understand the risks of radicalisation. Pupils are
taught to recognise harmful ideologies and know how to seek help if they encounter
concerning content online or offline.

8.7 As Relationships and sex education in this school is within CES guidance ‘A Model Policy
For Relationships And Sex Education’, by the end of secondary school, students will have
developed the attitudes, virtues, skills, knowledge and understanding listed in Section 2 of

this policy.

What students will learn — Physical health and mental wellbeing
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DfE guidance ‘Relationships and sex education (RSE) and health education’ details the
requirements of Physical health and mental wellbeing education. Schools should continue
to develop knowledge on topics specified for primary as required (see Appendix 2). By the
end of secondary school students should know:

9.1 Mental wellbeing

° how to talk about their emotions accurately and sensitively, using appropriate
vocabulary.

° that happiness is linked to being connected to others.

° how to recognise the early signs of mental wellbeing concerns.

° common types of mental ill health (e.g. anxiety and depression).

° how to critically evaluate when something they do or are involved in has a positive
or negative effect on their own or others’ mental health.

° the benefits and importance of physical exercise, time outdoors, community

participation and voluntary and service-based activities on mental wellbeing and happiness.
9.2 Internet safety and harms

° the similarities and differences between the online world and the physical world,
including: the impact of unhealthy or obsessive comparison with others online (including
through setting unrealistic expectations for body image), how people may curate a specific
image of their life online, over-reliance on online relationships including social media, the
risks related to online gambling including the accumulation of debt, how advertising and
information is targeted at them and how to be a discerning consumer of information online.
° how to identify harmful behaviours online (including bullying, abuse or harassment)
and how to report, or find support, if they have been affected by those behaviours

9.3 Physical health and fitness

° the positive associations between physical activity and promotion of mental
wellbeing, including as an approach to combat stress.
° the characteristics and evidence of what constitutes a healthy lifestyle, maintaining a

healthy weight, including the links between an inactive lifestyle and ill health, including
cancer and cardiovascular ill-health.

° about the science relating to blood, organ and stem cell donation.
9.4 Healthy eating
° how to maintain healthy eating and the links between a poor diet and health risks,

including tooth decay and cancer

9.5 Drugs, alcohol and tobacco

° the facts about legal and illegal drugs and their associated risks, including the link
between drug use, and the associated risks, including the link to serious mental health
conditions.

° the law relating to the supply and possession of illegal substances.

° the physical and psychological risks associated with alcohol consumption and what
constitutes low risk alcohol consumption in adulthood.

° the physical and psychological consequences of addiction, including alcohol
dependency.

° awareness of the dangers of drugs which are prescribed but still present serious
health risks.

° the facts about the harms from smoking tobacco (particularly the link to lung

cancer), the benefits of quitting and how to access support to do so.
9.6 Health and prevention
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. about personal hygiene, germs including bacteria, viruses, how they are spread,
treatment and prevention of infection, and about antibiotics.

° about dental health and the benefits of good oral hygiene and dental flossing,
including healthy eating and regular check-ups at the dentist.

. (late secondary) the benefits of regular self-examination and screening.

° the facts and science relating to immunisation and vaccination.

° the importance of sufficient good quality sleep for good health and how a lack of

sleep can affect weight, mood and ability to learn.
9.7 Basic first aid

° basic treatment for common injuries.

° life-saving skills, including how to administer CPR.

° the purpose of defibrillators and when one might be needed.

9.8 Changing adolescent body

° key facts about puberty, the changing adolescent body and menstrual wellbeing.
° The main changes which take place in males and females, and the implications for

emotional and physical health.
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SECTION 3 — ADDITIONAL INFORMATION
How RSE will be taught

10.1 RSE forms one part of the personal development of students at Thornleigh Salesian
College.

10.2 Through teaching RSE at Thornleigh Salesian College, we endeavour to raise students’
self-esteem, help them grow in knowledge and understanding, recognise the value of all
persons and develop caring and sensitive attitudes.

10.3 DfE guidance on RSE is statutory, but schools are free to determine how to deliver its
content. At Thornleigh Salesian College, we have chosen to use Ten:Ten Resources Life to
the Full Secondary programme, which are within Salford Diocese recommendations. These
resources fit into our broad and balanced curriculum. It is a graduated, age-appropriate
programme and when using it, we take into account the developmental differences of our
students.

10.4 Our Curriculum Map shows our carefully sequenced planned programme of lessons.

10.5 Our RSHE programme is delivered to students by form teachers, occasionally cover
supervisors and by the designated member of staff in the Bosco Centre.

10.6 The RSHE curriculum is carefully sequenced from Year 7 to Year 13. Knowledge builds
progressively, beginning with identity, friendship and safety, before moving towards
consent, exploitation, contraception, sexual health and preparation for adult relationships.
Content becomes more detailed and complex as pupils mature.

Students with special educational needs and disabilities (SEND)

Leaders ensure that RSHE is responsive to the needs of disadvantaged pupils, pupils
previously known to social care and those at risk of exploitation. Adaptations are made
where necessary and additional pastoral support is provided to ensure all pupils can access
and benefit from the curriculum.

11.1 At Thornleigh Salesian College, we ensure that Relationships Education, Sex Education
and Health Education is accessible for all students. High quality teaching, that is
differentiated and personalised where necessary, is the starting point to ensure this.

15



11.2 Through careful planning and delivery, we ensure that Relationships Education, Sex
Education and Health Education is sensitive to the different needs of individual students in
respect to their different abilities, levels of maturity and developmental stages. We are also
sensitive to students’ personal circumstances; for example, their own sexual orientation,
faith or culture and we teach our programmes in a way that ensures that students are not
subject to discrimination.®

11.3 Our programmes of study will also be delivered with reference to the law, in particular
to the Equality Act (see point 12).

11.4 We are aware that some students are more vulnerable to exploitation, bullying and
other issues due to the nature of their SEND. We recognise that Relationships Education,
Sex Education and Health Education can also be particularly important subject for some
students; for example those with Social, Emotional and Mental Health needs or learning
disabilities. As such, at Thornleigh Salesian College we take into consideration all these
factors when designing and teaching these subjects.

11.5 We are mindful of the preparing for adulthood outcomes as set out in the SEND code
of practice when teaching Relationships Education, Sex Education and Health Education.’

Equalities Obligations, including LGBT

12.1 At Thornleigh Salesian College, we will not discriminate against students in relation to
the following as it is unlawful:

° admissions (apart from the exemptions on single sex schools and those with a
religious character)

° the provision of education

° access to any benefit, facility or service

° exclusions

° any other detriment

Unlawful discrimination includes:

° direct discrimination (including discrimination based on perception or association)
° indirect discrimination

° discrimination arising from disability

° failure to make reasonable adjustments

° pregnancy and maternity discrimination®

12.2 At Thornleigh Salesian College, we ensure that we comply with the relevant
requirements of the Equality Act 2010 and do not unlawfully discriminate against students

6 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pg4

7 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pgl15

8 The Equality Act 2010 and schools: Departmental advice for school leaders, school staff, governing bodies and local authorities May

2014 pgs7-9
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because of their age, sex, race, disability, religion or belief, gender reassignment, pregnancy
or maternity, marriage or civil partnership or sexual orientation (protected characteristics).’

12.3 Lesbian, Gay, Bisexual and Transgender (LGBT)!° !

12.3.1 In teaching RSE, we ensure that the needs of all students are appropriately met, and
that all students understand the importance of equality and respect. In particular,
complying with the provisions of the Equality Act 2010, under which sexual orientation and
gender reassignment are amongst the protected characteristics — (Section 12.1).

12.3.2 At Thornleigh Salesian College, we ensure that all our teaching is sensitive and age
appropriate in approach and content. When we teach students about LGBT (Section 8.2), we
ensure that the content is fully integrated into programmes of study for this area of the
curriculum rather than delivered as a stand-alone unit or lesson.

12.4 We take positive action, where it can be shown that it is proportionate, to deal with
particular disadvantages affecting one group because of a protected characteristic; and we
take this into consideration in designing and teaching Relationships Education, Sex
Education and Health Education.

12.5 We also consider the makeup of our student body, including the sex and age range,
when considering whether it is appropriate or necessary to put in place additional support
for students with particular protected characteristics (which mean that they are potentially
at greater risk).

12.6 We are alive to issues such as everyday sexism, misogyny, homophobia and gender
stereotyping and take positive action to build a culture where these are not tolerated. Any
occurrences are identified and tackled.

12.7 We are particularly aware of current evidence on the preponderance in schools and
colleges of sexual violence and sexual harassment between children. We make it clear that
sexual violence and sexual harassment are not acceptable, will never be tolerated and are
not an inevitable part of growing up. Any report of sexual violence or sexual harassment
will be taken seriously and dealt with accordingly.

All incidents of child-on-child sexual violence or harassment are managed in line with
Keeping Children Safe in Education. The school takes a victim-centred approach, ensuring
appropriate support for those affected and proportionate, educational responses for those
responsible. Risk assessments are completed and reviewed where necessary.

12.8 At Thornleigh Salesian College, through our programmes of study, we enable students
to realise the nature and consequences of discrimination, teasing, bullying and aggressive
behaviours (including online), use of prejudice-based language and how to respond and ask
for help.

9 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pg13

10 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pgs14-19

11 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pg4
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Cross-Curricular Links

13.1 This policy is delivered as part of our PSHE framework and is compatible with our
school's other policy documents including our Behaviour Policy and our Safeguarding
Policy.t?

13.2 It also complements several national curriculum subjects and we look for opportunities
to draw links between the subjects and integrate teaching where appropriate. For example:

° The National Curriculum for Science also includes subject content in related areas,
such as the main external body parts, the human body as it grows from birth to old age
(including puberty) and reproduction in some plants and animals. We are legally required to
teach those aspects of RSHE which are statutory parts of National Curriculum Science.

° The National Curriculum for Computing aims to ensure that all students can
understand and apply the fundamental principles and concepts of computer science,
including logic, algorithms and data representation. It also covers e-safety, with progression
in the content to reflect the different and escalating risks that young people face as they get
older. This includes how to use technology safely, responsibly, respectfully and securely,
how to keep personal information private, and where to go for help and support.

° The National Curriculum for PE aims to ensure that students develop competence to
excel in a broad range of physical activities, are physically active for sustained periods of
time, engage in a competitive sport and activities and lead healthy, active lives.'3

13.3 We also ensure that our RSHE programmes complement our whole school approaches
to wellbeing and health for example including speakers from mental and physical health
organisations, and dedicated assemblies on the theme of positive mental health.

External visitors*

14.1 Our school will often call upon help and guidance from outside agencies and health
specialists to deliver aspects of RSHE. These visits will always complement the current
programme and never substitute or replace teacher led sessions.

14.2 External visitors will be clear about their role and responsibilities whilst they are in
school delivering a session.

14.3 Any visitor delivering aspects of the RSHE curriculum must adhere to our code of
practice developed in line with CES guidance ‘Checklist for External Speakers to Schools (see
appendix 3).

12 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pg7

13 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pg39

14 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pg6
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14.4 Health professionals should follow the school’s policies, minimising the potential for
disclosures or inappropriate comments using negotiated ground rules and distancing
techniques as other teachers would. They will ensure that all teaching is rooted in Catholic
principles and practice.

15. Monitoring and evaluation

15.1 The impact of RSHE is evaluated through pupil voice, lesson visits, work scrutiny and
feedback from staff. Leaders review behaviour data, safeguarding trends and attendance
patterns to ensure the curriculum is responding to emerging needs. Governors receive
regular reports on provision and impact.

16. Governance

16.1 Our link governor for RSHE is Father Michael Winstanley.

16.2 As well as fulfilling their legal obligations, our governing body will also make sure that:

° provision is in accordance with other whole school policies, the ethos of our school
and our Christian beliefs 1

all students make progress in achieving the expected educational outcomes

the subjects are well led, effectively managed and well planned

the quality of provision is subject to regular and effective self-evaluation

teaching is delivered in ways that are accessible to all students with SEND

clear information is provided for parents on the subject content and the right to
request that their child is withdrawn

° the subjects are resourced, staffed and timetabled in a way that ensures that the
school can fulfil its legal obligations. *©

17. Date of policy and review

17.1 Date of policy: February 2026 to be approved by the governing body at the next
meeting following consultation.

17.2 This policy is available to parents/carers and anyone who asks for it free of charge from

our office and is also published on our website.

17.3 This policy will be reviewed at least every 2 years.

15 CES A Model Policy for Relationships and Sex Education 2016 revised 2020 pg6

16 DfE Relationships Education, Relationships and Sex Education (RSE) and Health Education 2019 updated 2021 pgl16
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Appendix 1 —from:
Relationships Education, Relationships and Sex Education (RSE) and Health Education.

DfE Statutory guidance for governing bodies, proprietors, head teachers, principals, senior
leadership teams, teachers

What students will learn - Relationships education
DfE guidance ‘Relationships and sex education (RSE) and health education’ details the

requirements of Relationships Education, stating that by the end of primary school students
should know:
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1 Families and people who care for me
e that families are important for children growing up because they can give love, security
and stability
e the characteristics of healthy family life, commitment to each other, including in times of
difficulty, protection and care for children and other family members, the importance of
spending time together and sharing each other’s lives
e that others’ families, either in school or in the wider world, sometimes look different from
their family, but that they should respect those differences and know that other children’s
families are also characterised by love and care
e that stable, caring relationships, which may be of different types, are at the heart of happy
families, and are important for children’s security as they grow up
¢ that marriage®* represents a formal and legally recognised commitment of two people to
each other which is intended to be lifelong
* how to recognise if family relationships are making them feel unhappy or unsafe, and how
to seek help or advice from others if needed.
2 Caring friendships
° how important friendships are in making us feel happy and secure, and how
people choose and make friends
e the characteristics of friendships, including mutual respect, truthfulness, trustworthiness,
loyalty, kindness, generosity, trust, sharing interests and experiences and support with
problems and difficulties
e that healthy friendships are positive and welcoming towards others, and do not make
others feel lonely or excluded
¢ that most friendships have ups and downs, and that these can often be worked through so
that the friendship is repaired or even strengthened, and that resorting to violence is never
right
* how to recognise who to trust and who not to trust, how to judge when a friendship is
making them feel unhappy or uncomfortable, managing conflict, how to manage these
situations and how to seek help or advice from others, if needed.
3 Respectful relationships
° the importance of respecting others, even when they are very different from
them (for example, physically, in character, personality or backgrounds), or make different
choices or have different preferences or beliefs
e practical steps they can take in a range of different contexts to improve or support
respectful relationships
e the conventions of courtesy and manners
e the importance of self-respect and how this links to their own happiness
e that in school and in wider society they can expect to be treated with respect by others,
and that in turn they should show due respect to others, including those in positions of
authority
e about different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help
e what a stereotype is, and how stereotypes can be unfair, negative or destructive
¢ the importance of permission-seeking and giving in relationships with friends, peers and
adults.
4 Online relationships
° that people sometimes behave differently online, including by pretending to be
someone they are not
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e that the same principles apply to online relationships as to face-to face relationships,
including the importance of respect for others online including when we are anonymous
e the rules and principles for keeping safe online, how to recognise risks, harmful content
and contact, and how to report them

* how to critically consider their online friendships and sources of information including
awareness of the risks associated with people they have never met

e how information and data is shared and used online.

5 Being safe

° what sorts of boundaries are appropriate in friendships with peers and others
(including in a digital context)

¢ about the concept of privacy and the implications of it for both children and adults;
including that it is not always right to keep secrets if they relate to being safe

e that each person’s body belongs to them, and the differences between appropriate and
inappropriate or unsafe physical, and other, contact

* how to respond safely and appropriately to adults they may encounter (in all contexts,
including online) whom they do not know

* how to recognise and report feelings of being unsafe or feeling bad about any adult

* how to ask for advice or help for themselves or others, and to keep trying until they are
heard

* how to report concerns or abuse, and the vocabulary and confidence needed to do so

* where to get advice e.g. family, school and/or other sources.
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Appendix 2 — from:

Relationships Education, Relationships and Sex Education (RSE) and Health Education.
DfE

Statutory guidance for governing bodies, proprietors, head teachers, principals, senior
leadership teams, teachers

What students will learn — Physical health and mental wellbeing

DfE guidance ‘Relationships and sex education (RSE) and health education’ details the
requirements of Relationships Education, stating that by the end of primary school students
should know:

1 Mental wellbeing

e that mental wellbeing is a normal part of daily life, in the same way as physical health.

e that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise,
nervousness) and scale of emotions that all humans experience in relation to different
experiences and situations.

* how to recognise and talk about their emotions, including having a varied vocabulary of
words to use when talking about their own and others’ feelings.

* how to judge whether what they are feeling and how they are behaving is appropriate and
proportionate.

¢ the benefits of physical exercise, time outdoors, community participation, voluntary and
service-based activity on mental wellbeing and happiness.

¢ simple self-care techniques, including the importance of rest, time spent with friends and
family and the benefits of hobbies and interests.

e isolation and loneliness can affect children and that it is very important for children to
discuss their feelings with an adult and seek support.

e that bullying (including cyberbullying) has a negative and often lasting impact on mental
wellbeing.

e where and how to seek support (including recognising the triggers for seeking support),
including whom in school they should speak to if they are worried about their own or
someone else’s mental wellbeing or ability to control their emotions (including issues arising
online).

e it is common for people to experience mental ill health. For many people who do, the
problems can be resolved if the right support is made available, especially if accessed early
enough.

2 Internet safety and harm

e that for most people the internet is an integral part of life and has many benefits.

* about the benefits of rationing time spent online, the risks of excessive time spent on
electronic devices and the impact of positive and negative content online on their own and
others’ mental and physical wellbeing.

* how to consider the effect of their online actions on others and know how to recognise
and display respectful behaviour online and the importance of keeping personal information
private.

e why social media, some computer games and online gaming, for example, are age
restricted. ¢ that the internet can also be a negative place where online abuse, trolling,
bullying and harassment can take place, which can have a negative impact on mental health.
* how to be a discerning consumer of information online including understanding that
information, including that from search engines, is ranked, selected and targeted.

e where and how to report concerns and get support with issues online.
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3 Healthy eating

¢ what constitutes a healthy diet (including understanding calories and other nutritional
content).

e the principles of planning and preparing a range of healthy meals.

e the characteristics of a poor diet and risks associated with unhealthy eating (including, for
example, obesity and tooth decay) and other behaviours (e.g. the impact of alcohol on diet
or health).

4 Drugs, alcohol and tobacco

e the facts about legal and illegal harmful substances and associated risks, including
smoking, alcohol use and drug-taking.

5 Health and prevention

* how to recognise early signs of physical illness, such as weight loss, or unexplained
changes to the body.

» about safe and unsafe exposure to the sun, and how to reduce the risk of sun damage,
including skin cancer.

¢ the importance of sufficient good quality sleep for good health and that a lack of sleep can
affect weight, mood and ability to learn.

¢ about dental health and the benefits of good oral hygiene and dental flossing, including
regular check-ups at the dentist.

* about personal hygiene and germs including bacteria, viruses, how they are spread and
treated, and the importance of handwashing.

e the facts and science relating to allergies, immunisation and vaccination.

6 Basic first aid

* how to make a clear and efficient call to emergency services if necessary.

e concepts of basic first-aid, for example dealing with common injuries, including head
injuries.

7 Changing adolescent body

e key facts about puberty and the changing adolescent body, particularly from age 9
through to age 11, including physical and emotional changes.

e about menstrual wellbeing including the key facts about the menstrual cycle
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Appendix 3
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CHECKLIST FOR EXTERNAL SPEAKERS /
ORGANISATIONS INVITED
TO SCHOOLS

uot

In this checklist ‘School(s)’ means all Catholic school(s). For the avoidance of doubt this
includes:

° Catholic voluntary aided schools;

Catholic independent schools (including Catholic academies);

Catholic sixth form colleges; and

Catholic non-maintained special schools.*’

As an integral part of its educational vision for the holistic formation of children and young
people, the Catholic Church expects Catholic schools to promote and uphold high standards
throughout their activities and this includes visits from external speakers.

All external speakers invited to schools should be of the highest quality and school leaders
are responsible for ensuring that they have enough information about the content to be
delivered by any external speaker to enable them to determine whether the content will be
pitched at the right level for the age and level of maturity of the children and young people
to whom the external speakers will present. All schools should have clear policies for the
booking of external speakers which includes sign-off of the booking at an appropriately senior
level and compliance with safeguarding checks.

Schools should also be mindful of the DfE guidance on “political impartiality in schools” which
can be found by following this link:

Political impartiality in schools - GOV.UK (www.gov.uk)

This checklist should be completed prior to welcoming (and establishing collaborative
relationships with) external speakers (and any organisation they represent) to ensure that the
Catholic character of your school is preserved and developed in the external speaker’s
communications with students and parents and carers.

17 For the avoidance of doubt, the CES advises that the DfE guidance and this checklist should be followed by

all of the specified educational settings listed above. This is the case, even where the DfE guidance does not
apply to the setting type.
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https://www.gov.uk/government/publications/political-impartiality-in-schools/political-impartiality-in-schools

Name of Speaker

Question Answer Actions needed/Comment

1. Will the Speaker be supervised at | yes O

all times during their visit? no n
further comment ]

If not, why not?

2. Have you carried out safeguarding | yes O

checks (if appropriate) for the | no m

Speaker and have these been | furthercomment [

recorded in accordance with the

school’s safeguarding procedures?

3. Has the Speaker understood and | yes O

confirmed that their communications | no n

in the school will: further comment  []

. be respectful towards

Catholic teachings;

. not be prejudicial or

detrimental to the Catholic character

of the school;

° not engage students in

political activity;

] not cover certain partisan

political views which are not deemed

relevant or appropriate (provide

details if applicable);

° be delivered in accordance

with the requirements set out in the

DfE’s guidance on political

impartiality in schools (if

appropriate).

4. Have you reviewed the yes O

resources/materials that will be used | no 0

by the Speaker? further comment Il

5. Have you reviewed other resources | yes O

produced by the Speaker (and by any | no 0

organisation the speaker represents) | further comment [

even if they will not form part of the

speaker’s activities at the school?

6. Have you conducted a general | yes O

internet search using the Speaker’s | no 0

name (e.g. a google search)? If | furthercomment  []

parents or children and young people

conducted a similar search are any

concerns likely to arise?

7. Can you confirm that the political yes O

views espoused by the no n
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speaker/speaker’s organisation are in | further comment O
compliance with British values and
do not involve taking an extreme
political position?

8. Have school policies and yes O
procedures applicable to the speaker | no m
been explained to and understood by | further comment O
the Speaker?

9. Are there any other outstanding | yes O
issues or concerns with the Speaker | no n
and/or their suitability? further comment [ ]
10. Will the Speaker deliver content of | yes O
a high quality that is appropriate to | no n
the age and maturity of the children | further comment [

or young people in the audience?

If you have any concerns regarding the suitability of this Speaker, you should contact your
Diocese to seek further clarification.

Signed
Position
Dated

Approved for booking
Senior Staff member Name
Position

Dated
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Curriculum Map RSHE:
There are three main themes to the Life to the Full Programme: Created and Loved by God, Created to Love
others and Created to Live in Community.

Sub- Religious Me, My Body, | Emotional Life Cycles Personal Keeping Living in the Cinema in
themes understanding | My Health Well-Being Relationship | Safe Wider World Education
S
Year 7 Who am I? Changing Healthy Where we Family and My life on Living Facts of life
3A bodies inside and come from friends screen responsibly Seeking and
out offering support
Looking in the
mirror
Description | Pupils will be Pupils will Building on This session In this session, Rooted in This session Facts of Lifeis a
encouraged to consider how previous enables pupils will the RE explores social story about
celebrate their to look after exploration students to reflect on teaching responsibility friendship, new
uniqueness, and accept of body understand different that we are and respect for beginnings,
value and their changing shapes and sexual family made out of self and others. bullying,
dignity, which bodies, sizes, they intercourse structures, love for love, | Itshouldinspire | aspiration, and
derive from including how will explore within a explore how to | pupils will young people to | the impact of
God, and to take the effect of scientific, deal with explore their | be responsible social media on
subsequently to responsibility body image moral and conflict, and digital lives and play a relationships. It
recognise the for personal and learn religious understand and the positive part in helps young
respect they hygiene, and techniques to | context, the qualities of | effect our their people to see
should have for understand help them leading them true use of digital | communities their true, innate
themselves and that there are increase self- inturntoa friendship. technology value through
others as different body esteem. richer can have on the eyes of God.
persons. shapes, sizes understanding ourselves
and personal of human and others.
attributes. reproduction,
including
fertility and
the menstrual
cycle.
Year 8 Created and | Appreciatin | Feelings Before | Tough Think Winder The trouble
3B Chosen g was born Relationshi | before world with max
differences ps you share Trust the
Truth
Description | Students will Students will Pupils will This session Pupils will Pupils will Exploring issues | THE TROUBLE
learn that learn about also learn invites pupils learn about also learn of prejudice, WITH MAX
science proves different that God has to appreciate privilege, about their discrimination allows young
our uniqueness perspectives a plan for the beautiful ‘Protected digital and people to
and becoming regarding sex: that our and fragile gift | Characteristics’ | footprint, homophobic reflect
aware of it can gender and deepest drive | that life is and how to pornography | bullying, personally on
help us to open transgender to love and through resist and online including a the negative
up to God who identity and be loved is learning about | judgement. exploitation, Holocaust case pressures and
is the ground of they will know met through the The session leading to study, pupils influences
our being and that bullying sexual union miraculous ends with a the will learn that they are faced
the One who and which is journey from challenge for understandi we are called to | with and to
loves us. marginalising total, faithful conception to pupils to ng that love and combat these
othersis always | and opento birth. This also | choose the sharing respect one lies with a
wrong because the precious involves route of anything in another as deeper
every person is gift of life. teaching on tolerance, word, children of God understanding
a child of God, the ending of kindness and speech or with value and of the truth
worthy of love. pregnancies forgiveness, action that dignity that far about who
prematurely and never to reduces surpasses our they are.
through suffer in people to culture, race,
miscarriage or | silence. objects religion, sexual
deliberately dishonours orientation,
via abortion, their God- choices and
and different given attitudes.
attitudes dignity.

surrounding
this.
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Year 9 The Search Love In control | Fertility Marriage One Knowing my | Love,
3A for Love people, not | of my and Hundred | Rights and Honour,
things choices Contracept Percent Responsibili | cherish
ion ties The Gift of
Sex
The Gift of
Self
Description | The session The session The session The session The session This session The session Love, Honour,
shows that what | reflects on invites invites invites invites begins with an Cherish explores
every human consumerism's reflection on students to students to students to explanation of peer pressure,
being is impact and desire and reflect on the reflect on what | explore the human rights relationships,
searching for - examines the attraction, giftand commitment complexities | and then moves | sexting and the
happiness - is concept of whatitisand | responsibility means and the | surrounding on to explore impact of the
ultimately a objectification. why we of fertility. different forms | consent, the way human media. It
search for love. In terms of experience it. | They will it can take in including rights are promotes the
Often we look sexual desire, It explains consider what terms of sexual | sexual violated by virtue of chastity,
to romantic and this means we the meaning they already relationships consent. sexual love and
sexual can treat of lust. know about including Students will | harassment, marriage.
relationships to people the way Through a how different marriage. hear several exploitation,
satisfy that we treat things. | range of contraceptives real-life assault and
longing for love. stories and function and stories rape.
But beyond insights from | their where
romantic both effectiveness consent has
feelings and students and and learn not been
desires, there is presenters, it about the given and
a deeper kind of considers potential explore the
love based ona how effort drawbacks. different
decision to and They will be factors
sacrifice for the perseverance | invited to involved in
good of the are needed reflect on giving and
other. This is the to control Catholic receiving
true love we all our choices teaching that consent.
most want and and not let married
need from them be couples
others and for dominated should choose
ourselves. by lust. Natural Family
Planning
Year 10 Authentic Self-Image Beliefs, Parenthoo | Pregnancy | Abuse Solidarity Babies
28 Freedom Values, d and Responding
Attitudes Abortion toan
unplanned
pregnancy
Safe sex or
save sex?
Description Through a film This session This session This session In this session, This session This session ‘Babies’ covers a
where a young addresses reveals the considers pupils are unpacks explores the wide range of
couple explore themes such as importance what it means encouraged to different Catholic Social themes dealing
issues such as body image, of knowing to be a parent, | develop their types of Teaching with teenage
peer pressure, body shame our own including own values abuse, principle of pregnancy,
virginity, love, and control beliefs, issues such as and attitudes which are all ‘integral abortion,
sex and over sexual values and love, towards incompatibl ecology’, where | parenthood,
responsibility, urges to attitudes so dedication, abortion, e with an dignity, human relationships,
this session explore positive | thatwe are obligation, based on understandi rights and marriage, family
discusses the and negative not at risk of commitment, teaching about | ngof innate concern for the life, love and
objective reality | ways of feeling making sacrificeand a | the stages of human poor are responsibility. It
of sex: attractive and decisions lifetime of life in the dignity. The intertwined enables young
pregnancy and confident in which go responsibility. womb, session also with a concern people to
chemical ourselves. against them. | Marriage is abortion myths | touches on for nature, the understand
bonding Pupils will learn | Pupils will be positioned as busted by a topics such environment delicate issues
between two that true given the the ideal medical as and the whole with their hearts
people. A confidence in chance to foundation for | expert, the entrapment, | of creation. and minds.
common belief who we are, interrogate parenthood Church’s manipulatio Pupils will be
is that ‘personal including their own and family life, | teaching and n, sexual challenged to
freedomis confidence in core values and God as different grooming, live wisely,
doing what you our bodies, and consider our accounts of cyberbullyin think deeply
want as long as comes from how faith can | unconditionall people who gand and love
no one gets knowing we give us the have pornography | generouslyin
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harmed’, but have dignity — courage to y loving experienced order to live in
this session that we are to stand up for Father. abortion solidarity and
holds up an be valued and what we Pregnancies of peace with
alternative respected not believe in. all kinds, God'’s creation.
perspective: because of how including
that making a we look or unplanned and
loving gift of self | what we do, involving
isanideal worth | but just by disability, are
holding out for, being alive, positioned as
one which leads created by God invitations to
to authentic and called His respond with
freedom. child. love to the gift
of life.
Year 11 Self-worth Addiction Eating Birth Control Pornography STls Coercive Truth and Lies
1B Disorders Control Truth or Lies
Description | This session In this session, This session This session This session In this In this final ‘Truth and Lies’
invites students students hear invites holds fertility looks at ‘adult session, session of the uses a mixture of
to consider how the story of students to up asa content’in an students Year 11 drama,
they respect Dina, who consider precious gift adult way: meet Bobbi, programme, documentary,
themselves and overcame their own to be asking who was Mairi and discussion and
others, and the severe drug deepest protected, questions raised in Nathan explain reflection to help
role God can addiction needs and nurtured and about how it East London how we are a students
play within that. | through the the valued. affects with strong social species: understand that
help of family, complexities people’s Indian isolation is not pornography
community, and behaviour, cultural in our nature. negatively
responsibility contradiction how it affects values. She Our longing for impacts the self,
and faith. s within the way describes intimate, relationships and
themselves. people think how she felt exclusive the wider world.
about torn relationships is
themselves, between a beautiful
others and two worlds: thing, but one
their wanting to that can make
relationships. push us vulnerable.
boundaries,
but also
feeling a lot
of pressure
to not bring
shame on
her culture,
her
community
and her
family.
Year 12
3a Dealing with Stress and Sleep Resilience & Gaslighting & Coercion & Harassment & Child on Child
depression; performance Hygiene & growing up Emotional Controlling Stalking Abuse
Supporting mental Abuse Behaviour
someone with health
anxiety
Year 13 Pornographic Fertility and Alcohol and Importance of | Contraception STls
1a materials and what impacts it | bad choices sexual health Revisiting
attitudes sexual health
education
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